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1. 5|8

PEBIAE SO —IRFE R 3% I3 09 TAE, R F AT
TR BE BE A 2. S48 7 M s Bh 2 A 41 v I AR R
RS VR 2O 3R] 56 T A W AT IR A, 2 R B
W AN S s Ak R A 2 . A2 1 2 TR 3R N 200 s it
W HAERRRE 2R MR R U RS 5 4
Ay 46 114 3 18] 5% 1 ( Goldstein 20045 Ellis 20105
Yang & Lyster 2010;Ellis 2007) ,

AHFGE R AEFN 5t R R DL K H AR 5 45 iR
R TN S RO RS (R R v R 20 A
TR 2 RGN AT 52 ) 25 AR ROE T T AR R B AR S A
TR T AL X 45 Fh il 5 5 IR 28R A U BRI . SR
X LB A 5 R 2R R R ER, REE
AR S PRy vh o DL T SO g 1) fE

2. ARE=

2.1 2SR AN K AH RIS
F 20 th22 70 SRR LR, Bl R 7 B MR 20
145 3 3% 3 A 7] (Hyland & Hyland 2010), i N
AR EH I . BAEIESE, B Sk
Sy o L S i CBOM B At T A 1) 1 5 T 20 i f]
Fe B st UM 4R s (5 B AT B 22 2E AT I U iR
ANRACER B F IO A, EiER R T IE
MG S e ek AR RB A miE S -5
PRiE I 2210 fE A BRI F A 145 S st i it 67 T
WS 7R B A0 TR R A B TR IHE R
(noticing) (Ellis et al. 2006) g #k2¢4: B2Z M T4k

EEE M R ERRFHEET S XF RN, EEH
R EAFARIEG EREE. £ FHA : wew@tsinghua,

edu. cn

TERRZEZE NG 3% 2 A6 i ke [m) R 4 LA N B T (Ferris
2007) . 5Pl S5 R s 1) B 7 R B Cexplicitness)
A AR B AL A B U R 2 B i B s R B
R CRIE 2007) o B RUE B EZEEL G R R 0 B
etk BT (R GRS TIE F 15 B

FESEBR I 5 AR b, WA A9 B2 158 5
WA ZHE, A SCHEFE T K (04 2800 B2 45t 2k [) 422 J
Tt s MRS S AT b B A A RN B A R BT Y R
AR AT 3 28 (1) ZL UM AS bR BH 485 152 vE B 7
B (O ZM R AR DR R AL AN ELAE AR WA R
PR s (3D 2T HERA bR W 45 R 00 8, I B 248 W 4R
PERT. X 3 KAt SR s Y W s RE R 3

LY S A O E ISR B S g6y e AT L3 PR
I, — LT A Al SCEE B R BT i (4N Ferris
1997 ; Ferris & Roberts 2001; Ashwell 2000 48), %
— IR LIRS 1Y SCE T R AR (4 Chandler
2003 ; Sheppard 1992 48) . i & K S A AE B —Fh &
BT HE, DS SERE R B W, Z 8 EIHR: 5
TR E AR 5 180 FB LI g i & g
NHEBY . 2 KBTS (Sheen 2010; Van Beuningen
etal. 2012),

ASCIIFFE BT (B 422 S A5 % 27 A A B 00 1) S 1
s A5 O BRIE B T Y 2 I RIOR (R 22 A
FRAE M S A IE A5 1R 58 35 S VR i AR AR g $2 T2
AR AR SE TR A TS R H AR TR G HE, TR R
MR AN A 25 AT (Ferris 2004 ; Baralt
2013) , AR HE K 4 (intake) F1H 1 2% 3 1 56 5 ]
% (Schmidt 1992 ; Bitchener e al. 2005),
2.2 KR[AE SRR 5

O R A S B 20 28 90 4R L) Sk i A7



. 48 - 2 45 5

G, AR S Bt ) T IR AR AW, Truscott
(1996) 8 1 H F AN [RIVE B (1415 5 45 M AR AN [R] 1) 10
PO, BT 2T A5 B8 L T Ak By BEAS TR S T AAS o [F]
X, X — i A TR XA 5 AR 2 A Y
Flig 2 25 44, 4 56 8] (Sheen 2007, 20105 22 3k, B4 44
2014) KD FTARHLIN 13 25 28 A1 45 (Yang &- Lyster
2010;Bitchener ez al. 2005) ;8 BINZEE W& FE
HEHR N Ferris & Roberts 2001 ; Chandler 2003)
Ferris(1999) 435K 5 85152 3 1 IR A7 AN AT
VG AL (treatable vs. untreatable) FiZ&, Fif & A M &
A4 32 i Sl i) AR | 4 T )RR R R g 1) el
BRA I J5 B OB T , 35 2 P 0 1) B 1R R A - 45
FAV B RGBT [ 1 FH) ) 422 I 5t 5
WS 2 AR A I AT IR L AR TR SANRTYR
RN Z2 P BELREAE T A9 R B 5 % (53 WL Guénette &
Lyster 2013), Ferris 11 Robert(2001) & ¥, M43k
Ui AE B O TR A R B B R W] 4 TE L
CRAIE AL IR H XA 25 R ) T A5 R R TR
R SR X T2 o R U AT A A 1 LU TR
iR E Pk, Bitchener 28 (2005) 3% 25 0Ly 45
BRARI P AT AN B2 Sk 4 ARl 5 434
1 H Sk R BARSS & A B T4 e e 2 Bl e 2K
Sek 1) CRT YA A2 i I BE 77 i X5 A 18] CR TG @28
i FICRL, 0 H 3G E T Ferris A1 Robert AW, .
Shintani 55 (2014) 48t} , Br % J& H A5 16 5 4514
SEA ARG Z AN 0% JEAS R 2548 1) 52 Z= vk » 161
st 23R B A AT R E i 1] ) R VA AR G —
AR AELRT & T S i A vk N SCH e 3 2 2.
AT RIS K B, % T 25 AR LS AR A X A2
AR AR 15 O B 3G o LA 45 27 AR R AR OC
FIICHE F HIIHE AR . UA0E BB FE iz
TCIE 5 HIPRH 0 27 A AU SR AR AR 0 2 k1 1
FHREE TR B AT AR B U R R AT R
RWIOE I ITEZE ki
Truscott(2007) ¥4 18 7 55 152 70 U ik 2 AR i
e[| R DR ey | N - RPNl RS R e R (1) = S ki
HAREER KNG ok Sk 2 B R O AT B ST
AR R RS R AR MR R R R EE R RS
B BT A S TR0 4% 91 B S B 92 45 SR =2
IA 225 R BT IE i AS R S RN [A] L £ %
RS IR I R 45 SR 8 R 2 5 U TE R (U Fazio
2001 ; Sheppard 1992; Polio et al. 1998), il &
VRIS R 1% 1Y I 9 25 SR ) ik s 2 R S i A AR Cn
Lalande 1982; Chandler 2003), Van Beuningen 4§
(2012)#§H Truscott A 432073 #4355 45 1R 53 L
3 RIS Hein) iR R R CE AR S R )ik
B PP (AR DS n sl KR/ANED |, 18]

PEE 25RO AR S R . TR 4
RBUF T Truscott B A B FE W] 5 S 15
()4 il 2EAH B, 28 32 482 S5 AR () 2 I 1 A Jd B[]
Py CRISE 5 T [l B 1 ) AR RE AT RL R Ak 2% A4 i JE 1
DR 0 A B T4 e 2 S Bl AR
TR AR, MWK IO B OS2 55 1 93 [a] B 4
Ji s B4 BT RE A RO A 1R 2 R 5 T A ]
F R A RERFEL 2 PR AR AR A S iR

He#% Ferris 1 Truscott 4328, AMER H . — A
HR ARSI A ) 3 S DR ME A e (G ) A R i 1
FE A IARE IEAFAR I . FRATIN A I A 2 55 Z PP AN
[F) 52 2 B8 %) &85 4 ) A (] ) L /) 8 R L3R A T
AR AR AT AR EL S AR 2R
RGO, E S BEEMNZMMES. 55—
TR T XY B R W 15 Ferris 1A A 3X 7] DL
I HO R A e, T Truscott WA, FRATINH
XA AT UH BT A 5 S Y 22 5 Ferris il
GRS T2 A A S T i X2 W R TR VA R
K FE LR M Truscott SRS F AR 215
(A R A2

BEAN A OC T Sk B 45t AR 5T 5 ik B O ACEE 3
WL H AR 7E s S5 IS (A Y . Bk
Ui A 157 3 B 00 S s SR i IR R L B AR
T H A B RE AL 05 2R B (complexity) | FLAE M
(regularity) LA S i P 5 75 (salience) J& 52 M 0T iz
TR R i B £ (Yang & Lyster 2010; Xu &
Lyster 2014),

25 1T UL O B o R A5 A AL S R T AT A
TR WA R B Y B = 2 18 (B UL Truscott
1996 ; Ferris 2004 ; RS (2225105 2009 ; 4205 2013)
AT R, B 17 W58 B3 AN (6] 23 5% ) ifF 9 45 SR 4h
(Guénctte 2007 , 00 2 T3t 1 B 11 715 B 7
Xof PRI R AEAE 2 38 BAE T, RS R 5 — A
78 B AN B8 A s e 3L 512 [ R A 52 2 1 B LA
B3 AT 85 R R AT 58 HL S e S RICR, |

A SR E R FTAESME T VR B B0 ) 42
Tt SR W n ] HLARAE A [R] B B R 2SR, 5 ) 2
AR A SR . HARRIZZE LU AR, (1) KR
W FNIE 5 IR IS A [ AR S X2 A A B SO A
WAL HFEW? (DA, W3 Qe 38 B 52 = A5 1Y
AFERCR

3. Rt
3.1 il G HHR R
AHFFE Y 3 A2 AL B R 2 — AR A S AR
Az ARRRAE 18 2 20 B Z 0] P IARRY 19 B K%
BoeTRRL . AF3if gl o =l LM 9
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IR JEE K2 b R R . A 43 A
A GEL T AT BT 55
BN R X A AR RSN T AR A S
WIEEAE . BAEMRE Rk A LRFERR K
SEHOMANR A R 2L, NS TR 45 P e i W b
Wgh. TEEAE KA ) Z bR, ATH AT T I0 55
HAG T R4 . 5 BBk Z R e i —
F 300 FA A W BEIRAE SO, FIR B &g ik B 48
X YT ] S
A 32 R A 5 R Y 2 2 I B A
T, R AR B SO AR AN N A D TR —
SERTFOPE . BRI LAAE , 52 3020 A W 3 2800 e 5t s 18
SO IS — (A (0] 4 (W) 0 N 200 X 2e A
X AN ) S 15 R A [ DRSS AL AU 2
A SR B LT N A Z AR SRR &
5, HAEZURXT G AABIFFE 1 32 1500 [R] L B8 R A AL
RAEG e . S[R30 5E V1 B b o, 76 2 [m] 4t 1)
BRI VE S IFx 22 Sk U L P 43 301 17 53 PR
— 2B RIHE s BT SORN T A B R e il
FHRARAL . VP Be) AR 4 5 2 s I it 1) W 7R R JEE
TiA BRI B R R 2R A b, R 24K
(0 gt 55 S it T SO RE . BE S A A O R Y
—Ha iR [l 25 2 A A AR IR O B s O L $
A8 i T () 4, BEAS i B AR A r R A R
Pt =4
3.2 Bl
ARG S Ferris (1997) , 44 5 2% 200 B2 15t #l
5 AR A S SR AT . PIALPE NS
it 169 i F 25 St sl 04T S it S 15t 4 2 4
6 =00 SUBTR S E S AR IS AL DL R I Y 22 A 2
BRI . AR IEAEAS B SE PR B0, B 05t 3R s 4 iR
BHZRARIE 70 o0 =28 WG R 17, M BHOR 27,
“WE7R Y BB AR B T B S DR 7 B T AT R
HER PSR IR AL E . “BIR 1709 BUistbn B 1 4 R i i
B B (EAS 2 AR A0 5% 2 i, L T 3 b B 7 A iR 26
B, BN 27RO bR BT R A HERA 4 B O B4R
AERHAG (0 B2 S B, 33X = b S it B 7 R R AR UK i
B DUR 2 = S it R 1 4] 5 -
(1) i1 : Use consistent tense. Please check
the entire paragraph for tense errors. [ 7R ]
(2) To accomplish them, we needed to watch the
English movie or read the drama script, which enriched
my vocabulary.
ZMPEE : One particular movie? [ Bi7R 1]
(3) The passion of foreign teachers and volunteers

also infects us and encourage us to study hard.
HOM PP : Diction GRS ) [BH7R 2]
AR B B 1R 03 KIS % T Ferris Al

Roberts(2001) LA} Chan(2010) %} 302 > #i5 15
(AT » 255 A HEBUE B 4 08 5 A IR S LA
DU R ASAE R TR R ) T 45 P A DR T R )2 T
SR . Horp R SRS 44 1R 45 R A 15 L sl iA] i
AR BRI AR A P AR A AR 4 1k
TR DR T RS A IR AF s VA R R IS ) T S5 M
TR R R E B RS E M AR, TR
gl B A B RUR TR I B0 R 2 B 2 1B e BF
B KNG RSB IRAE S LB 2 8 (PRI
SR 2009)

O S A AT R B — M 5 T 2 AR A S A
RLEAATor  H T 5 R AR B R
o — AN H AR 1 5 45 04 i FHAE 6 % (Ferris 1997;
Sheen 2010; [ B . 2= 2 2009) ., AR5 =%
Ferris(1997) , LA Az 20 45 Ji & P 43 hy JE 4k, SR H 40
VRS BRAE Q02 A AT R — A R SR )
FE RIS TATARIB AL 1% A5t i A 21 4 B i 43R 05
IR 2f A A BRI 22 s s AR /b | Rl 200 L 100 21 4
VAN 15 QSRR A B R 2 eicat T 00 s 5t

B RS, HOT o 25 Gn s 2g AR IE R eE T M
R R, HOT ol 3. R EUR A8
AR FEL B4 1 s I VT R SRS S BRASPE 43
TSGR & 4 2 B A A VT 43, DR B 22 [] il 1 33— 2
PER 0. 87, % T4 th i i ff e . %0 E4 i ik
SN P2 A 4014 ISR 4N 200 B it O R, AN REIE I
KIS R

4. R
4.1 JAsRmS 5 E S AR N 38 5 SN
TEIRF IR TR NN RAEH T,
2P AR T AR R 20 B R TR R AR M e T R s
1R,

®1 FESTEAEREFTHHMRGEITR

. 25 o .
| | e | |
(M)

[N 1.50 1. 06 8
o 5)3,31 2.00 0. 89 11
Hs 2 2.67 0.79 21
Bt 2.25 0.98 40
[N 0.71 0.73 14
o | B 1 2.27 0. 90 11
I WK 2 2. 64 0.74 45
Bt 2.20 1. 07 70
%N 0.91 0.70 11
)FEER | BR 1 1.33 0. 98 12
FR 7R 2 2.61 0.61 18
Mt 1.78 1. 06 41
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N AR i ey —-0- BRI
I 4o . PrifE 22 " 3.0
, it T L A X
- S5 R ﬁ?j\iﬂﬁ (SD) L s
— & 20
Wrs 2.00 0 4 2
— 1.5
A W75 1 2. 40 0.89 5 2
A el L
R 2.22 0.97 9 & 10
it 2.22 0.81 18 B 05
R il 0
7 L. 08 0.86 37 BERE  BERE) EREE  ERXE4
it ! 1.92 0.98 39 ETERLR
T —
2 2. 60 0.75 9 Bl FERHEETEES R
Bt 2.11 1.03 169 KA THE K RS

MR 1 F X TIESHIR(N=40) fH FHIIR 2
1) I SR s 2 AE A o f B i (M= 2. 67D, Thi il
M5 7N S5 Tt R s %) M Al 5 R e 25 (M= 1. 50) 5 X Tk
IR (N=T0) , fF FHII/R 1 FIBH/R 2 J2 5ok s i 2|
RSB AT T fefE FH 5 7% 2 i 3R s 1) ] s R A
W22 (M=0. 7D ;X T TR (N=41D) , Bi/R
2 S AW 1 2 A R e i (M= 2. 6D, B/ 1 i
SREmE VR, W 78 AT R 1 A B O e 22 (M=0. 91D
7T L5 B2 57 3R W 1) ] B A8 AL =2 ) 22 S 34 3 s T
TR (N =181 & . i FH IR 1 R A5t 5 g 1 &4
FERCR B (M=2. 40) . /R 2 IR Z L B 7 fie 25 (M=
2.00) . {H & RS SR 1Y 21 B BOR Y B (M=2) L T
HEMZRMZERAK,

XiF T (BRI e R R AN R o018 5 A i 1
FHBAZS 2 2 A5 SR W 1) 2 2 2 BB IO f o i e ) %
TN SR ) 2 AR A B O R de 22 . Xt mT DL
5 B SR 1) A 24 At ot 349 EIE, BH/R 2 RUBROR
W P AR 2 B T VP40 B R 2. 60, B7R 1 1. 92,
MR 1,08, SMACKIIAE & IS8 F e, ) 145
PR A A AR e 22 (M= 1. 78) , Hi 4% KB =4
PRI 2B RCRARANE T HL22 BIAS R (Ms=2. 20,

DUSS RS (7 B 1LBHIR 2) R 5 4 iR
A OB AHE TR TR B 12 L A) F S5 A AR 18 R
)k H AR B, DL2E A A RS RO Ry R A L AT 3 <4
ZHREIT2Z0Hr. SR TR BT HIREAFEE
BN (F(3,157) =2. 839, p=0. 04) ; [RI 0} , Ji2 15 5 W
WAFTE ERUN (F(2,157) =25. 867, p<<0.001), B
HE IR BRI 510 5 AR R R E B 13
HRON (F(6,157)=3. 149, p=0. 006) , X ¥iH, 2%
e R 2 A AR RS 52 2 45 SR s R 5 A TR AR I 2
M, 1R T T XA R TSR & P4 1)
YA

BT e 3 25T 2 PR B 5 5 s B AN ) T 22 20 o
AN E T . R RESE B W S5 157 R s R 5 45
BRSPS 3 R 2B T & i 28 BAEH .

4.2 HIFHHT SRR E T Z 02 E R
Stk — A IR RS R (SR V7R 1R
2) R 5 Al TR AR 1 O ) 58 AR T AT L —A
BAR R ASHAE T B AL A 5 0 R A EE A
AT RS RN S R A A A T X 4
Gro B ME R LT .
1 5 TRZEAY 15 G 7R 2 FEIRZEAY 1+H7R 1;
SERURZA IR 2 4 FEIRISHY 245K
5ARTRISH 2x R 1; 6 FEIRIAL 2B 2
7 FERIEHAT 3xMEIR 5 8 G 3% R 15
9 BRI 3xB/N 2 10 FIRZAY Ax iR
11 BEREAY AR 15 12 451REHR 4R 2
Horp 1.2.3 43 s AR OB R IR H TS
FER 34,56 43 B 3R AN [R) 5 O A FH 35 1)
B3 7.8.9 3l e R AN ) B U5 SR A FH T ) v iR
101112 5053 AS R B 45 SR me A il i i
BORE, AR SR AN [ AR B S A IR
RUFN RUSOR IS 5 i — A~ A A &L HAEH”, F
S AT LR B R 207 250 Wi 22 3 L4 12 (Games-
HowelD™, X 8128 £ A [A] 2 AF 1) 48 20T 1 1743 64T
A N E Y= 2 N TR A YN A 1
FE 5 A iR AR R ey 26 [R] 52 i 27 A A B O RCR . 3R
2 R T P A 25 S B R

®2 ETHETEENENRETSIHNSELRER

(D 22 HAEH (O ZHAEA PIE2 (-]
FERIEI 271 1 —1.56
TR 23 R . :
R DR o e 2o 2 —1. 93
FEDRZHY 3xH7R 2 | #IRIA 3R 1.70™
FEIRAEH 3B 1 1. 28"
% p<<0. 05, %% p<C0. 001
ZH BT A RN .

(1) XFEF AR 1, AN R S245% 5w Ao 15 ol
RCRARANGS 25 IR ms (1) A 1 35 25 5 (P iR
HU/R 1:p=0. 991 /R 5 WK 2: p=0. 299; BI/R
1 587K 2. p=0.642),



24 RUAR SRk 51 F IR KA

X3 8RR W E ol

(2) X FIE TR 2, 00K 1 AR 2 Rk
R E T R RO L /R 1 MR . p=
0. 007 ; B/ 2 FIEE 7R : p<<0. 001),

(3) X IHET IR 3R 2 FRUR B3
TR RIS 1 09508 CE IRR 2 FIEE 7R : p<<
0.001; 875 2 FIB7R 1. p=0.031),

(D) X TIE S FERIER 4, 4% F i SR s 2 18] 6
EXEF(ps>0.1),

5. Wi

TEARWFGE AT T L BRI 5 45 2815 5 H Ao
ZUM a2 I i AUES , iX AN Ferris A1 Roberts(2001) f
G5, Horb R SRR A 8] 5215 SR g 1Y)
2SI B3 T A AR 22 (M=2. 25) .3
AT REAR B - (1) X AR5 A 217 5 P o B T
H AR AL B WA (3227 44 18 5 2l ie] 1y 38 2D i LA
PO RS R A 215515 BN B S 18 TR U0 1) St i
A7 B R B IR G RORAR Y . (O ABFE 23K
BRI B IRACE A T IR R A IRE Y
AR P EA TR A E2055 68 11, R 200
PR A0 T TR S IR . RO A A 3 X T T Y [R) R
RIa] o PRLHOR T 33 S A 158 20 n] A8 2 15 SR s ) 128
& LA AEI R FIAS 7

FEATIEGE 36 1R B IR AN ME L B . Ao B I 1
PR Y BB IR I ROR AR AF » AT BAA V1A DR 12
BRI Z . 0] 0L R BN A R T2 AR R
SEAR R RAMERIAE 55 FUMATE 1 T A0 S5 R0
2t D ARE i I WO 1 1) FH ) 4 a3 B RCROR A AR
2z, fihn.

(4) (Draft 1, Paper 244 ) This summer, I took part
in the Tsinghua English Summer Camp, which definitely
posed positive and lasting effects on my English learning.

HTPEE : Collocation (FEHLA 24)

(Draft 2, Paper 24 #). .. posed a positive effect. . .
SR, Bl pose AT effect F5HIA Y, H

XA AR 1T 2510 lasting MBR 1 1R 4R
WA WO R s . — B Zids A e iR
(AU A B i s 0 28 R L 2% A A R I 4
FERETT . AN

(5) (Draft 1, Paper 44 £ ) In fact, the effects

weren’t so obvious in traditional English learning like

vocabulary and reading, but amazing in helping us
understand the English culture thinking.
ZMPPE : What do you mean?
(Draft 2, Paper 44 #). .. the English culture and
way of thinking.
TEiZ i, culture thinking X ANFRIAA Y, Z U
S bn W A i 07 ik B R) 1 Oy =X SRR A A
R AERCRT

XF TR TR B R I R B ROR B HA RE
&t HLAREE R B, OB A RSB BE A 4
AR o HC A 9 o B 5 o s ROR AR AR 22 . X & A
M FRRR AR % R Z S AN S K
AT T ELRR AT Z0E A R A A 2 S e
FIWARA B, PR 200 S it 5 S i — b A e A 1
FRFEIRIEAY, A REIR BB AF RCR . ot .

(6) (Draft 1, Paper 7 #) Hope everyone helped
during the camp can have a good memory, I thank and
love you all.

O Iz 55 Relative clause GETE M AJEETR)

(Draft 2, Paper 7# ). .. everyone who ever helped. . .
IR 2O OB B AR TR R B L

SAETRIEA B BOSOR AT

(7) (Draft 1, Paper 124 ) T will continue practicing
my English as much as possible and keep contact with
my foreign friends met in the camp.

M PELE « Sentence structure(J5 & E 1B R)

(Draft 2, Paper 12 ). ..
meeting in the camp.

2 BT AR I R W R 7 (]
AR TR R PR, A AR AR I ARG I A 1 e i R B
TR R R OB (B OSCRATI AR 22 X R T 52
B AR A TE KRS R DL RS R 25 A
XA BV RS R Rk B A T
FHOC Y TEE IR AB O S AR TR X

BZ TR AR IR I R et B
ey gt A SR HE F K ARAT RO S B Hh
CINDNERE-S 7 e oY S ey = W L e cda s S = N AN ]
e A 1 A H bR A 22 5 (Ferris 19995 Shintani
etal. 2014) L2 AP X W H: T B, tnffit
JCIE H R B BORE YT SRS 1 27 ) SCHE L fie
TR 2% 2] (Schmidt 2001; Sheen 2010) %, oAb, #
Ui Sz st S et R ) 1 e 1 ) LA B s S AR
ATy 4t AH O B TT I 5 R HUKF- (Goldstein 2004)
AR AW A ) 5 R R L Y 1) R Rk
TR IO LM B, 2 A 38 3k A S 1R AN 2 RIA R
(A1 O FMHE U T N F 45 M ss1. mT L,
SR 7 TR e ik TR A R A M A X R L T ) — T
TRAG AT A R A A RS XE RS X A AN IR 2

XF TR AR NARE BT R (R (2. 22) . 3X
AR ME B R ARG R K A A R s 2
[ AE 2 22 57 » 8 LR B ] BE AN AR B30 5/
(N=18)F XK LLSb, o ml B 2 32 BN AW 58 DL S
A, e A B B R LERE . MR 25
W[ R A8 b

with my foreign friends

5. %&5iE
ARSCHFGE 1 1 5 B R SE RFIS 15 R 1 P R



¢« 52

% 4055 5 5

UNART SN 7 A e o A TE e THIE A L e i) ATk TR R
R . A BRI R DRSS IR R S 15 SR i axX 4> = A
E v VSR NER(DNETE § AR ¢ IFd 0 E S REL (22
FRIVRCR . BRI X TSR e O S 5t H =
P T T R  JCIe R IR AL B | P AL R
575 A A 2 AN 5 0 T P i 2, I AR
FER M ER (2L, 20 B B R WSO AR 4, JCie A
FERIS R GA 5 X TR RE R DR - BRAR I B B A HE R 102
BRI E RIS B G 8 5 T B DR AE AR5 v U]
XA )2 5 B it s AN R . Rk B S TR 1B 2
HEJEE SR » 500 B 5t BRI 78 g SR L e il 2
2~ S HE

DR [a] i B AS I 52 00 A 1 20 5 S 5t 11 2 30
BOR - LM R 1 S 5t SR HE 5 B — . Bk = 2 R
Mo RSB TSR —J7 3k ] IR SR BT AR T A
111 34T 5 22 IR 3R (N > 25 3R K P X 2 R A S0
B BGE T AR AR IRCR .

Bt iE

O AW IR ARG (T 3k VB M2 5I0HE 5 45
FIHY 2 1535 JC 18 3507 (Sheen 2010)

@ AW IS (2015) g [F)—HF 52 A EB 43 » e 22— A5
P,

© SPSS 21 AR AT LB R AT~ LM E >~ B R
ANOVA—F W L — 1k £ Games-Howell” ,

e
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