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Teaching and Learning Vocabulary: Bringing Research to Praetiteed byHiebert andKamil
is a collectionof twelve chapterdealing with vocabulary instruction for a variety of student
populations such asung children, English language learners, and young adolesddds
booKs core chapter@re contributions frorpresenters at the 2003 Pacific Resources for
Education and Learning (PREfgrum, whichfocusedon vocabulary To illustrate the
relationship between vocabulary and literacyaathorsn the volume describe work showing
that vocabulary experiences support conceptual learning and comprehension of terainThe
feature of this book is that virtually all chaptdrawimplicatiors for vocabulary instruction
from research

After introducing the origin and purpose of the baokhe prefaceKamil andHiebert start the
volume with a chapter on perspectiaglpersistenissues on teaching and learning vocabulary
After the introductory chapter, the eleven remaining chapters comprise three sécdtpns
Chaptes 2 through4 deal with issues related to how words are learned and taught as a function
of word features, content areas, and developmental jexeglsnd, Gapterss through9 deal

with how vocabulary interventions differ from different age groups and content arehs

finally, ChapterslO through 12lealwith word selection for @cabulary instructioifp. ix).

In Chapter 1Kamil andHiebert emphasize that among different compaehteading (e.g.,
phonemicawareness, phonics, fluency, comprehension), vocabulary takes a speaial role
reading comprehensiomheyintroduce a reviewf fifty vocabulary research studies tkiz
National Reading?anel(NICHD, 2000)identified, and themwliscuss concluding remarks about
vocabulary instruction in light of the complexity @éterminingwhat it means to know a ward
Additionally, they present four persistaasues on the teaching and learning of vocabulary: 1)
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the number of words that should be taught; 2) the particular words that shdald)bg3) the
need of English learners and potentattrisk students; and 4) the role of independent reading in
vocabulary learning

The first section opens with Chapter 2 in whikdigy discusses the complexity of the causal
relationships between vocabulary knowledge and reading compreheBsieed on this
complexity, he argues fdhe establishmertdf a comprehensive and long-term program which
includes rich and multifaceted vocabulairystruction. According to him, such instruction should
increase not only studehisdividual word knowledge, but algbeir generativevord knowledge
asstudentsare exposed to rich oral language as well as wide reé@iayes, 2000).

In Chapter 3, Cunningham poirttstheimportance oexposure to written language in children's
vocabulary developmentiowever a child'simited ability to read texts makes it difficult to

find appropriateeading material This wouldalso limitthe opportunityfor young childrerto

be exposed to written textI herefore he suggestthatreading aloud to children is the most
important activity for developing the knowledge that is necessaycdrmeedn reading (Backer,
ScherandMackler, 1997) Reading aloud to young children who are not independent readers
can expand their vocabulary beyond everyday convershtemmguage Knowing words before
reading them iprint facilitates vocabulary learning prior to readitige wordsn texss, and this

will lead to positive and enjoyable reading experienceise long run

In Chapter 4, Scott provides a literature review regarding vocabulary learning through reading
texts with discussion of the implication of this research for teachers, publishers, and researchers.
She argues thavecause words are unique, a variety of instruction techniques should be
implemented in classrooms, especially for academic discoBise pinpoints necessary steps to
promote vocabulary learning: designing materials intentionally, teaching word knowledge in
conjunction with world knowledge and recognizing those wordsatiedlikely to be learned
incidentally in texts and those that need more active instruction

PartTwo starting withChapter 5 addresses the manner in which instruction is implemdnted
Chapter 5, Stahl discussesif@roblems of teaching word meaning: the sheer number of words
to be learned; the gap in word knowledge among children; early differences in vocabulary
knowledge among children; and problems with traditional instructtathen points out
commoncharacteristic®f how to integrate vocabulary learning into a knowledge curriculym
frequent reading aloud to children; 2) the use of different methods to teach different kinds of
words; 3) point of contact teachiifige., pointing outunknownwords with their synonyms})
extensive teaching to ensure that word meariisgsk”; 5) teaching complex concepts; and 6)
concerted efforts to help children acquire an appreciédiothe power of words

Chapter 6 byCalderon August,Slavin, Duran, Madden and Cheuagd Chapter by Carlg

August and Snowummarizeempiricalstudies that deal with Spanish speakers learning English
as a Second Langua@feSL). The purpose of the research®glderén and colleaguass to
evaluate an intervention (e.g., cooperative learning plus extensive teaching of vocabulary
strategies) for children transitioning from Spanish to English readihg results indicate the
importance of explicit vocabulary instruction on word knowledge consisting of phonemic and
phonological awareness, and understanding the multiple meariinmgrdsas a part of a
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comprehensive language/literacy programChapter 7, Carl@t al, presenthe benefits othe
Vocabulary Improvement Project (VIBUrriculumwhich uses second language leasher
linguistic knowledge of their first language (i.e., Spanish) as a starting point of instruttieim
data driven evaluatioshows thepositive aspects of the program on improving second language
children learnetknowledge of and about words

Chapters 8 and 9 continue to present instructional interventions at two ends of the developmental
continuum In Chapter 8Schwanafluegel Hamilton, Bradley, RustoiNeuharth-Pritchett and
Restrepcaddress the requirements of vocabulary programs with preschoblesg.also discuss

the success of the prograRAVEd for Success (Phonological Awareness and Vocabulary
Enhancementwhich was designed to improve the vocabulargrekindergarten children.

Chapter 9 by Baumaniront, Carr Edwards and Bolaptesent$wo studies which examine the
effectiveness othe teaching word-part and context cluedifth gradestudents irpromoting

word knowledge. They also provide useful information regardufifferent types of strategies

that teachers can utilize to expastddentsreading vocabularin the middle grades and beyond
According to them, in order to read the many rare wouodsirringin different content area texts,
students need to use strategies and skills like figuring out word meaning based on how affixes
affect root word meaningThey illustrate fousequenced sample lessons which reflect their
empirical explorations and the strategies guidelinesheyrecommendor teachingstudents
word-part and context clues

Part Threaleals with more challenging issues which adddessains of words that students

need to learnlt starts with Chapter 10, in which Beck atdcanpropose three principles for
choosing words to teach: usefulness of the word; the relatedness with other vocabulary; and the
contribution of the word in understanding reading text. In Chaptéiédiller reviews a

number of studies which conclude that every learner from different populations (e.g., normative-
English speaking, advantaged, and ESL) acquires new vocabulary in a predictable order. Thus,
he argues, it is important to fill in the words that have been partially learned by students. In
Chapter 12Hiebert suggests the underlying principles for identifying an effective and efficient
component of vocabulary curriculum for first through fourth grade studé&wetsording to her,
effective vocabulary curriculum refers to a curriculum that supports students to be ready for a
significant portion of texts in Grades 5 and beyond by acquiring the foundational vocabulary that
accounts for a substantial portion of academic, written discodaditionally, vocabulary

curriculum can be efficient by addressing words that have the widest possible application within
texts, such as words that are in semantic families with many members

Teaching and Learning Vocabulary: Bringing Research to Pragtiogides a rich overview of
previous research for effective vocabulary instruction and policy making in the school system.
The strengtlof the book is thait presents scientific evidence frarvariety ofleading research
programs that addrepsrennialissues regarding the role of vocabulary in text comprehension.
The supportive empirical data for the success of certain vocabulary instruction programs bridge
research and practice in vocabulary instructidowever, from a researcleperspective, the
various studies presentedtins volumeare notdiscussed precieenough to gather information
regardingthe validity or reliability of the research
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Thisvolumetries to reacla broad audiendecluding researchers, publishers, in-service reading
specialistsand curriculundirectorswho deal with vocabulary learning and instruction as a vital
component of reading proficiencyHowever, childrerarethetarget learners that most chapters
focus on. Therefore, if one attempts to implement any of the program policies or lessons
presenedin the volume to educatiahsetting for different group of learnersspecial attention
would need to be paid to learner-specific factoffie volume presents second language-related
issues only irChapters 6 and 7; howeveuidance from the rest of the chapters can be easily
transferable to second language learn€iw. instance, reading aloud to children vamne limited

in word recognition in Englisiill also bebeneficialto second language learners who have
limited vocabularyand word recognition skill& terms of providingich opportunities for
exposurdo the target language in context

In sum, this book provides an instructional frameworkbfothyoungfirst-language and second-
languageenglishlearners The authors successfully address the critical role of vocabulary in
reading textsandtheirreciprocalrelationship The discussions of the instruction and
interventions that enhance vocabulary presented in Part Two provide useful examples of
vocabulary programs. Furthermore, the authors' suggsstimut adjusting the programor
instructionsseem helpful for those whightwish to implement them in different settings. |
recommend this book as a guide for designing vocabulary progransiraction as a resource
for teaching vocabulary for reading comprehensionlas adetailed discussion of previous
research based in school settings. The volume is scholarly and inviting and conveys a great
respect for the powerful teaching of vocabulary that is needed to comprehend written texts.
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