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HiER BRI GREE

FER' HBEF A EF EpE

CHER R0 &, st 100871 C IIRARETNRE, ZKE 257091)

B B EARMAERRRERER e ATETN, FETH, ARHRZAN. ETFER
FIHIAAEIFLAAETFERE, LAREBELTER; FiET FREOFIAAHA H LERGNI 40 L EFF, L
AR An LA S, T AWM R E BB ALY —F H . BB XZERK, ARENFLT S
ZARRL 8 T IEF B ARG T S0 T 1) e TAR M Fe N E AR 09 4 5 K, RS, AR A S,
2o K AR ARG D AT R, T — R AE A

EER K RMINRER, EF) %4424, Fast ForWord, RAVE-O.

LS B849;B842

1996 4FEMilestrDyslexia b 5 712k 7 D B4k HRLT T

MorganT- 1896 4R 1) 28—l 5 5% B 15 e i 1 A T B T R e ) 5 R 1 T I DR A R — R =
LR, N R P R B RS (Developmental i ETETW, HESH, DR _ZHIEM,
dyslexia) W5 HAFAG . — ML LIk, KREM T T SRR N R R ) S A AR S R
58] 2 B A — P A S S RS R . H AT Wb, U E SRS, SR O R E SRR
VO PSR G, IO D S0 R P R BB i 1) (phonological awareness) FEif!®"), i+ JL#HXHE
S RAATT R LS A, XX IAMIE 5 RN B LR R L B AN R AT A A A SRR AR, A
P 1 B A R T LA — 8 A 2 e Re B8 - A, ST AT SR RE VR G

Olson (2002 F& Hi 4 HijHrim A [7] ) e etk e 15 T8 T 200 A e R e ) TS e A 7 B AR 1)
BEfS I e B AR =R, (D BFIERRE PRT S0 g, JUHOZ Wbt i () .68 JJ (temporal
NREBENS, () BHWEFKIMEEE T G processing abilities) MBI, FF 2 e i1 )
i, (3) FEARMEF ML LR RS & T 1R 5 1 4 Wolf55 N (1999) 48 Hi T 55T 1tk (1) XU e 4R
PIANERP, (HIEA My IE MR G — &%, Lyon Pt (double-deficit hypothesis), A NP Ay 4 B [F
SEN (2003) AR € LHATHIBLZ J5, KA ENE (rapid naming deficits ) FI 8- i B 1 24 0k Lk e
PR BEAGHER Ry« — i) B P 48 AR ) AR (R RF SEIINZE, JEIR SR ET B s Al 1,

ke I RRRG, ARSI S I B U L FGEA R B, BIF9EE Lok T AR (I Z5RE
SRR PR A, R B O DR B REMIR IS RE ) Fe, JERE BN AR BEAT T KB, A
TXLE PN T REKR B SO, LSRR SCIERE T S RAACRMERIZRE T, Fe T & G
e e g UL R AT U B DIAR G RN ZRA5Fe (B Blachman (1 F A YIZRZERT Audio-

MUTFTIET RS R G, KRR PE D S b A e 0 visual training of voicing %5 A1), J&T-WrH IS B n
WEERRAREIE 5%~10%0 KR, IXRBErTr  LEMERUIZRF (UL Fast ForWord 1)), JEF-X0
23 T80 L AR HAd AN £ 2 AT 20 7 11 #88 21 PN A EREAFIVZFEF (LL RAVE-O A, XX L
V2 0322 5 TR0 R R PR T 1 B i R L BB B . IR P R AN B R AT R A
il DME B U257 VR0 R I B 5 B A LB A T 20, A B RERT b SR P 1 S R iy B LRI

Wit —Le 5%,

Wk H 3% 2006-12-21
* WEARREIES (30200078) FEHHIH .
JRVEE . diff 2, Email: mengxzh@pku.edu.cn
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1 BT EEEBIIIGRERF
1.1 &R

iFF 90 B R R, et — &R A I
BUNGRRERE, RN B RRhs 4 R i & 0, DUME
A5 WA S0 PSR . — FECAR A MO BRI 35 5211
R, HEEEBACES RN D, TR
BETIH, il & RSO LA 4k i
BEEPON. FEEE. EOERE. RS,
SRIGAE 7 B 1t B & A UK 25 ) EAT N e

TEYEE BT R T TR, IR TN
IR Z N, HATRMEWAR R 2 uEsE, £H
5 15 13225 51 > (National Reading Panel) ¥ 7E 2000
LEXT 1962 AN LAEH A A SRR P T T 8 45,
FEXFH A 52 MFERUERIINAFE AT T VFIR, 25
SR K 2 BN 2R A8 ARt [ 52 72 1) LB 19 B 152 1 4
KR, RS T A AT TR
IR, AHINGEE . F27 DUSER AT 41
1.2 Blachman B9 R Hilll %%

KEB P 2% K% (Syracuse University) [f).0»
MR H#ZBlachmani A\ (2003) 8Lk T —AMETiE
ErBERG I UIZRRRE P o Al Ik KR SR i B 1) 2 2 A
g2, NIRRT & a4 SR (EE R -
TEXT VDGR KR i £ T FIERAE R ), HETTIAH
Tt g

BARTFALE 5 ADMEAMS: 1D - BB

(sound-symbol associations), Y&k &I LIS &
MR R AR (R 5], k)2 g A 3 T I
Fo s if)LE a FREKE N/ei/, 7 apple ' a
FRERE Nlel . 2) W FE R FE K (phoneme
analysis and blending), il JLE LT RER T RIHEFT
AR H RS TMERE R S) . it sat Bk
sap FAZN sip FFARAL slip. 3) [P (timed
reading), X[ AEHT A4 (BRI AT R 20 B s, DA o
BRI 4) k¥ (oral reading of
stories ), XSG T4 BB B AEEAT 1 Sk 52 H
5) PGP Y HLRWT S (dictation of words with
phonetically regular spelling-sound patterns), ik JL#&
WrS4E RS APEE _LARAR B A 845, EEan chap.
spin & IXNUNZRIR T SRR D iE 7S PP A E AT 1)
H¥2, 7372 closed syllables (471 hat Fl flag). final
“e” syllables (11 lake F1 slide )+ open syllables (%I
he Fl the)+ vowel team syllables (4l train Al spoil)+
vowel+r syllables (I car F perch). consonant-+le

syllables (411 tumble A needle), Jf- HARHE Ikt i,
AJ LA BE Y ) 22 5 TEW E . INZRh e AR
HIEEE, IR HME IR R o BEA &) T 3RS I 5
# (decodable books), WILIEFEASLEANK T T3¢
BISCEE . HIFE S I B3R RS 3 #84 v R PF
LRI, 77 5 248 S v I R 23 B U A X R
Tk . “ BT 5 7 43 w] LR )L 2 10 I ZRis ok
ATAZI, WA PR, IEEIIZE, L
40— LEyER 0 LA AL o B ) LEE Y (i B s
ARG SR s TR
BERHES 73 LEEOR, T J5 3 W e ) o 2 R A FH A
BRI 25

WNZRE R % —Jr =X, R IREF 50 2-8h /e
A, FRER AR L2 I (5 S v ™ S AR BT
—JEIER] 8 AN H . WNERITTORE, MBS
FERIT BB 18 i P e Fe i IR D 52 me 0, AH OGN
PRI 50 A SR T R A O B SR
ShaywitzZ: A (2004) i Blachman¥ v )35 % Il %
FEFPXT 37 2440 R R PR B RS 0 ) L BdbAT T “ 4R
50 o3h, RFEE 8 AN WG, KIS
LB ST (BELIEMZE ., mith. BRARFR AL
5D biEmIAR B RS I BEINGE R
—HEJE, S S IX R R 2 KR
[ ISP ATF 50 35 S AT W 55 BRI R &5 0 i — 4 43 ket 5
IS A NI L HEAT T IMRUIN Sh REG T 9T, 45 Rk
e BN, SCH AL LA 4T [ F03
P a RIS b4 ) LB TS S - 7RI ZR4E K
—AEJG, SEG AN LB SR 1 ) L AR LR
7 o (5T I 1 E BT 7 P U s e s R i N
BT o X LEE R0, TR R BN SR
e TR s pe G ) LE M SR 07, R T A
KX IS A, IZRRRAEAT I R ILAIFH 2L
i R e
1.3 EFHENBRITEEX Ll &2 F

BEATFEHUN R, B SRR K25
% H o S L4 B 1) 7 U EAT . Danon-Boileau
BarbierJF /K T—% “play-on” IZFE)F, FHMIr
REMNNIJ7i% (audio-visual training of voicing)
MR EHFEE (voicing opposition) AT, EF
TIpl-bls 1t-1d1, Ix/-1gls 1HI-vl, Isl-1z], Ich/-1i/% 6
XSS R, PR SuEdls, MRS,
MEN . ZFHY (mono-, bi-, tri-syllabic) 1, #
XL ZBIA S CGAEBERE) , ik)LEX
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WS BE S BAT IR, DI LR RTE S R #
U AT LAARAE JLBE (M sE bR i, e I 25k Py I 25
BT, 85 LA AT 45 3 o TR & RER 20~30
o, BRNG 4K, 5 EAN—ANINZGREM.
YIZERE, LAV SENLAT, 3 EEHL, &
WrEl—ANCVET G0, Wpa) , RIGHH4E
I ZE AP s MRS (AR WY
FEN, NS EE NS T, W
W/pa/stNiF/ba/) , BEEIE BT —ANNER (]
1) o JUEEMRIEWT RIS, S Z VUL &Y
SEBRRB L IR AR, B s U
T BT A GERAJLE T gD o %
PR T B IRy 2ok 5 LB AT IR
BRHEC AT L R SRR 8 (r5ARER
KATIARIET MR E by k2
KA, JLIE AT AR SR W 20 1) 2 10 I PRk Bk 3 4
A ANE AR, LRIILEGEFEMSE, &
ARG LERMEIE R . (B R ) LB e B
W, PR HEHEREE Rk 5 MR R E
SR ILNIA I R 5, FF H B BRI A
BRKA, W25 H R ) 4t (a4
o, sEbr BRI TR S ) LEAE H LA I

fpas| RS

ba

——
SsEue
o H

B 1: Audio-visual training 7= 7 B

SR, “Audio-visual training of voicing”
BE NGRS, RV 728, IR

T LR, BT A A R B SN, DR A
FAAHEHE, Hop A SIS SRS 8L LK
AT 2 (105 AT 2o AT B, BB — T N EREE N T i
[l T

TR, W T)LESR UL, BT AR ) R
I EALRES R BT R S0 (feedback system) , JLIETE
YN ZRrb 18— V)& B 5 50 B REAR 0T B Iy 2 402 i
W, BOMA DR XN EE, Wi
AR LERINHETIR S

DS E I IX LA PR AT T 2%
fIATSY. MagnanZ N (2004) BEMWLILEET 14 Mk
WA R SR RS RS LB, AT LE I 2R
JFHATT 5 (R 4 R, &R 30 080 4,
45 L IR 6 2 52 I 5 1W )L 3 7E U 5 o B B g
(phonological recoding skills) - (word
recognition) 557 [H L HI4LR I T BZF it b
61, b fsMagnan§ A (2006) BEH- T HAMKE4 ) 3
A RFNIIRIAE X SR IE E, 3 ARy
SR FH I 0 S 56 AR P A ) s —, wEgT
TR 67 4L CRYFR 5.4 %) BT T 15 iR
HREIN, IR T RIR 2R 8 £ 4L (]
REALTE PR G080 NS A SE &%, H
TR LE N GRRR 5 gl JLIEAT 5 8 (158 4 R,
R 20 340D N, s 1R (recognition of
written words) X T & AN TSR AE AT WA o SE46 I
BT A BRI R, 1R T e
BJLIIRTTYBE (prereading) 57 REFN [ 1 I D4R, 5K
W, T 14 B CEBaS WO RS R Y ) L,
LA AT 7E 2 T AR W ) b 1 2 R 3 R AT = I
. ARENGGESERRERIU T W ML .
SR =, WEPAUHE R T B RS ) LB AR
SRR TR R BAEZ IR IR 7 7. G5 RN
TR BT AR B B E N TR N 2R )
R BB RER, TEPRE, MR E
TR TS UGN AT, e K B INZRIN
XTPESE S, I 5B AT K. KA THEL
103 K Ry RAFIX LT TSRSt iAW T L )1 25
TR IR R AL T R 5T

2 ETFWrshtEm Il %iEF
2.11i&i+ Bk

KT W B R R0 T BB B A e 1 B B I R
FPAEAE S A N By B B IR 0], KBS 2
V6] (P IS TR (R B, T 5 TS it g ) L 2508 5 I [ A
WUBRENRE ST, ARG THRIEA AT DA O, B4
ANVEE BRI LR [R) TP B, L BATT R 2 2%
ARG IEH B B AR TE SRR . XK P
MRA T 75 S AU T AL, A
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TN LA RS 5, Sk SR 5 (1 RESE I [a] A0
V) B BEAT KRG A U7 3 [ Scientific Learning 2
) FF R I Fast ForWord Il 45 /37 42 3 2 [ 152 78 7 (1
WA,
2. 2 Fast ForWord RSl A

Fast ForWord (FFW) 2%} 4~14 5 (1L FH,
BREZEISAET, 7 M/2FFW Language (53541
FKR ), FFW Language-to-reading fIlFFW
Reading!"®, FFW Language(fiI|2k £ BN 7E K B
JLTE Wt s (R bn L RE s A 5 GE D), DME iR
BB At e BV 4 M 5B F A
BRI Z, BNESEI, WrJ#Ef# (listening
comprehension), &5 45#) (language structures) F
FrEEE T R R HE 1 (sustained focus and attention) .
FFW Language-to-reading Il %« #2 )3 32 BL7E T 4 37
“AKEF-BEES” MR, Pl s+
BEFUNRE Sy AR RE ) BRI i, TR UIZR
W o R fige AR B RO (1 () B 1 25 ) L2 ) R R R
M &R, FFW Readingfi ¢ = ZAE T I k10 i fg
(reading skills), LIHHFFHN. Figpbh. AT
W BHE . IRV FI R SCHRAR S

—EFRIF M %, FFW Language S5
ik, FFW Language-to-reading H i 248 1G5
PEIERR K, LEREK (1 TR e
EHEPmE F, FFW Reading W) 3= 222 $2 & 13
PR SN M R e . 6 SRS L IR
1 H 2 H FFW Language Kl 255 5[5 i5 ) LEE )
Wr W AR S Re ), BF0 G P S BRIk .
LA FFW Language A E, VRIS RET .

FFW Language Il Z5F2)7 S AL A5 T 7 AN 480
MAIAZ H Y25 (interactive game-like exercises),
SRR T PR S — A BN R P A P S
HE)P 5 8L (sound discrimination, sequencing,
identification), F.#5 =A~FFE¥: 1) Circus Sequence
R, AbJLEET AT EEL, AN RE S
I, AREHATHN, IR LE R & X o F )
fit JJo 2) Old McDonald’s Flying Farm#¢ /7, il JL#
Wr—ANET, ENENWAMES, HEEE Dz
BEANEWSBWH A HEAN ST (nda ik
ta), ZERJLHEAEWT Rl FE o a8 3 5 0 R AR AR A B
fehiok. TERAARN T I ES R SHAE
S HMEFEM B TG I, PTG AR ) LB A T
TR, 3) =& (phoneme identification)

R, )LmEWr— A Hbsg Ty, SREELEEHRA
AN LA B R R 5 B bR F A R S TR
s, IR LE RS ZPHARE
5 I N SRR rh AR A R AT E LA
b, AFENANTFEP: 1) Phonic Match #2)%, JE4%
JLEWT G R —A B bs & 178 Hbvinl, ik LELE
2x2 (KB AERERIHG N T AR 3x3. 4x4) kST
HBkE— N5 AR B S B, SR
FHE | R UC AR AE JJ o 2D Phonic Words F2/7, ik JLE
TR L ik — s, A2 mefg ST I H bR e
VAR UCHC o Y1125 ) LB 6T B3 R 3% ) R 7 SCER AR e
3) Language Comprehension Builder £/3*, il:)LFEYE
2~4 @B Bk — iR, (e R S5 gs
R FRSAHILES, )5 1M B TS A RE B 2 3
s AR LI B S PR AE D . 4) Block
Commander F£/7, 2R JLEPATH TS, AR
PR HEAFRNA RS TR R R . 551
55 R RE S Bl I 25K ST R v i 38
2.3 YR
MBI FORE AR EIFH R HFFW Il 25

&7 0T B 13 B A A 2 3 R 9T AR o« Merzenich

(1996) % AH “Circus Sequence” FI “Phoneme
Identification” FFEJ7 X} 7 444 [ SLbarg (1) )L AT
T AR (S5 R, BRI/ NG R,
5 %)L FEH (speech discrimination) #il
ESH#E (language comprehension) _#{AF E.3 1
PEmro Jo RN 22 A F F AR T AT T

“Circus Sequence” “Phoneme Identification”. “Old
McDonalds Flying Farm”. “Phonic Match” 4 4 Tiiil|
&, 1A LR INGRLEA RS FH . 1212,
B M S HiRE (receptive language skills) Z¢ 77 1H
AT B T, Tallal® A (1997) R T A
KEEAMBFFRLR, TR —h, FEEEANER
T 35 MIX, B 63 Sz LTI IR
U, XF 500 24 4~14 DA R T S 5 ST BEG
JLE, T TFFWIIIZ, 2550 KZ0 90% 1 1 i3k
BT REFEWIE . R, kB 9 TR 452
YR ReA RS LB TR, 458 67%I
ARG T R R, MR IR AR
JO N HRIRAS T RUT IR RCR I, A AN D
HEVPE T HCRAE H T st . XL T E ok H L
Ao e A b IR P AR
149 P 25 EAG A 2 DR R AR, R L 00 265 1) 5 SRR
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PR ELBRA;  (2) #oakiEse. e — it
b, I HBEZ NG IBARFER MBI (3D
SRR VBRI (4 ISR T RE
& ARIE RN, (Rosenthal effects) , RS2t 45 L
10 2 7 AT e A2 B IR (0 30T 2R T AN 2 I 2 AR B 3
o

R Z TR0 BT T A 1) S 50 KA S FFW 2]
JEABARR . Troia® A (2003) A T 37 4HH
RS LE (S 25 4, I 12 4, 3T
TAER . MR PR, BRSO KR
FFWINA &t . SRiG 82 FEW IR B 3 25 (47
5K, BER 100 408, 3510 &), iRz Hm
M S e WFFCE T 4 PRINEE A SE B i 5
SFPRALPREEAT TS, EFE: FHERES, TEE N
THESy, ARG, REATAHE. 45REMNE
FRUUIN TR FEA B RE S 7 I s sh 4l 5 3%
FIZAH B B I IR AT W B 2 5.
ESER AR A S, SRS B LR LE K
KA RH T AR ROV R, 4R RN, F
23%M K KA AFFWIlZint 2% W B In/Em, 1
17% IR KRAFHER A BIER, &1 60%M%
KAR A BAATIEAS KIS ZEFFW R LT
M, K2 HCH LR UL B O PRk Ak I 2505 38,
63% M)A BEHFFWII LNt A B BARER, 15
B 21%M 2 EINAFFWIILZRST A QI3 B 11E
AU, WESCE A, Wi%E BIFFWRIRIICEE T 5
Bee L 3E D) B e D I3 o, S I A0 2 SRS A
R FORMA L, WA 7N ARG B S5,
DU N 2550 0 3%

3 EFWEREJRIINGRERF
3.1 IR R

Wolf4i45: 52 H 55 K % K%+ (Tufts University) [
BAIE F RGO A T S )L e 5 AR R R
BRI ZR H , %99 H B85 =3 (Boston,
Atlanta, Toronto), Ml 5 4, HAFLAKT —E
RAVE-O VIl % 2 J¥ P . RAVE-O J& Retrieval ,
Automaticity, Vocabulary Elaboration, Orthography
HRHNARE ", HBrh B [m i 25 B e b i
e & R iy 42 e 0, DA R ) B Bk

"HW] N A RAVE , BF U IR B R VE IE ¥k RO
(orthography), J& KA N_LO, MAERAVE-OH L T IEELF

@ »
-

(automaticity) FME (fluency) JEZE HAx.
3.2 IGAAE

RAVE-O WIZFEF R EAFEHAT Y, 505l
WZRBE W B tE, eI B iErl
e 1E TR RANE SCHEAR I 2R 55 N 2 o
3.2.1 F—ERy: RiEBshkEE L%

H #)& R G % ) LE RS POd i SC IR Al R
71, J& RAVE-O AR ZriG 2 i 3Eal . 34N 25
f (treatment package) U 70 MG, &
AR 1 /N, AR/ N E - I ZFR 7 F
/NI ) RAVE-O F2J7 o 78 & I 25 = B X HE & (&
FOETD UHMTERMREME: RAVE-O IIZRNZEEAT
WAV ZH e (sublexical chunk) Y%k, AR
R X AR S AN BT PR

S, SEiHT PHAB (phonological analysis
and blending) &%k, k) LEES A0 T0 L5
HEATHENT, P& 2 AT 08 AG HESEERAE;

#0, RAVE-O IEFiEHN Corthographic
pattern) Yl £ . K H rime cards 37 X347 2H R (chunk)
2k, HINIRITE PHAB IIZ5 4 i 18 2 e Rkt
AT WA NG, LA SR H 8 o Hln7E PHAB
WGP #AERL i A0 t, 1F rime cards il )L ¥E7E—4t
WA it RO (. it sit, fit, bit) WX it
HEAT PRGN, kL 4 o3 R B 20 A Al
NG LE R g WAL, IR &g AL
TR G, SEFARAT IEFEMINZE. RAVE-O
WAL T RS (rime, W “jam” F/7 “am” ) . #2IH
FHREH A (starter, W1 “chat” R “ch” ) . 452
TR 4 (ender, 1 “catch” W) “tch” ) 2L Hl
TEAERINZRR B, A 20 R A% AR 4k ) LR (19 1500
T YRR ) A AR SR 2 LI IR AN PR
B, FZ BEREANE T 1 e AR B, X
REDRIEAS ) LB R M . B B A2 597 ) LN
RO AT RS WL S48 o ORI 2 R A% O
ZJa, AR BT R 1 2

BoD YU, AIERAE TR
PERITES) (fluency-based activities) o 2F—MiFsh it
YK (make words) , SKHUR F gk =X,
HLEAERTH N O @R e, 4l .
oA it 5 b 1R bit, ) j A1 am 41 EL jam 55 il
BRINE B A R mE I ae ), JEEIRTE
— IR H AT DA AN [R SRR, B AN [R) SRR 1 9 DX )

BB ANTEBIEFRAE speed wizards: XEHEAL
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WEREFH T4 i JLZE N IE TR s . SR
TR TR 2, INZRIETER 3 A5
U S0 ] IE M IR R s (2D $rmdd
TG BIBE s, bhl am A an, in Fll ing %55
(3) MR RWT IR, i) L2 Ae g PR T MK 0T
F” 5 R SRATILE, 4@ ST IR g
speed wizards Bt IR — W7 B PRI G B 5 >0 T 5 i
TR . BRRAET 5 FhE W ITERIERR,
FERPEE N CVC ChfiEr+oa &+l 3 i B B
LRI, B2 SR R, XL
L BN 225 >3 00 A B3 3 2 ) DASR sl A i
R, b JLEE R R N T B i BUMHT LR
Yo P R B . TR, Wk R R I ]
T, DMEE G LB/ R 1k LER T RE
M A A B IE SR>, kT ) LE R
IEFER

F VYD sound sliders Y&k, il JLE K F—R
HERIEFEZ IR g ) LEREREE “et”
LR e 2 R R “et” IHIR ( “et” K
WA set, get, let, bet, pet?¥) . B EHA
DU TR0 1)« Wr ik I DA R R T4 Lo sound
sliders I &S B e 5 R 25 FH IE 30 K00 1) )3 P AE 28
HERERRES (rime) WM EFEMMN G, nrit
— e P B Ak i TR Re

BT IRk (dice game) . )BT
JG (rime pattern) MUseht -, ib)LEE RIS BT 1
J5 FORMEAT B S AR A AN S ) LERBUT 28
TRESRHEART FREITHw, BRIER
Mo —IFURBT FR RS BT RO LR R (—
BOE—AME, e b s TCE, H o) S
BWAREE A (ELl ear) o BEMETIERREE R T A
JUE S ERAE. RORAE, BIZAEERE. A
IS, BEA SRR, XA AR, BEA R
IHRAE, XA H BN EES), G782 LER
. IS BB BUT R BNER, kT
BT BOMAKH, Fo A e RS, BHIEY
YRR, SRAS ST B RE T o
3.2. 2 BTHRS: EIEAAATEIIS

S E— AL, JLEE SR
WICANR IESHERUN S T O R AL, R
W s H LR B F Bk 7 AR T — 58
K, T RAEREAT B N S5, AR K
T BT XOKSE o X I 2R S PR AN 5 T

H—, W SCRIEM)IZk (semantic facilitation) .
INZR)LENRBI IR 2 1 XM (multiple meanings)
FIiE= RiEME (linguistic flexibility) , TS EN#%
Ll Ccore word) W2 E = AT 172 1H
T PR A 1 2 T B 3 SR A TR B I L B — 115
AN 20 5 52 TR S 1) £% 7 AE R T R R A
Mo TS = ANEEN RN ZR ) LB AR TE L2 R
NAREEFNRRAEE ). W) —2BE kA

(image cards) , HE A 7RI —ANHIA M2
HEX, HHEEFRAIISILEET R, IHLES
B —A B3 Jr B A R ST BERREE . W =2
WICM S (word webs) 5 A5 A1 & —AMZ AT,
FH Sk i A 1) 7 2R AT e 22 b 5 A B 1) B3 S
SEHRER . FRHE Gl S ] I 2 1 R I 7R 8 1)
BEEE b, b JLZERERIE, BERAR IR 1 2 SRR
B R PRI 2R o oK S 3R] Y1 ) 255 P g A 8 B 46— I
1HB) =S /NN EE (minute stories) , M5 VIZRERE,
ALECZS . Bl el s m AN, #ok
T2 P L 2925 R0 DU R ) Y = S 22 P Rl 7
—id. JLEE DA M ERAR AL S SCAS, T REHRAR A
Ho I XA AR R N, ) LE T AN
SEHT T 27 10 1E R R SO T SR I 5 355 B 13 1)
WRTER BN L, Jfik)LE RS, 4T
PR . BRI ARG

B, WE ORI 2R (lexical retrieval
strategies ). RAVE-O &4t TR NZT50, (1) i
ATRZ AR IS, AT DL M3 3 1m Y i A2 RE T,
LS. ATLURAME S R H (image cards) [
FAKIATS . (2 Ionilaae)s, KA sam
spade strategies. M, AL T HR 015 (word
detective) {T55. 4 )LEHEH 4 AN (PR B
PR R, TA A LL s T3k (starts with, sounds
like, similarto, short word) , il:)LIEARHEIL NIILE
I “A5FETR L (on the tip of tongue) ” M2
R B bR . SR LB F AN [F) SR 58 SRR
INGIITIZ RS . ZFRPHEA T eIl ZirbaRk
B AIRRE RE, 1) LER T 302 S fE O,
BT 3K,  HOG PR e ) 8 R I A 2T
3.3 g

VR —MhEE TR P 55 Ve N SRR T
RAVE-O¥4 TEE IEFE SRS 71l
WGRNZE, LA ) LB R B sh AT
FEURIE, IS )L SR R BE AT R . B
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FUE R IZR H bR 3OE LA, JEHE R TR
IR GRE, (IS  TIERIZEE g H 1,
IR R TP RHEPERI 2R S HRE S KB O A
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The Treatment Programs for English Developmental Dyslexia

Wang Zhengke', Sun Leyong?, Jian Jie', Meng Xiangzhi'

(1Department of Psychology, Peking University, Beijing 100871, China )

(®shandong Dong ying Vocational College, Dongying, 257091, China)

Abstract: Three theories, phonological hypothesis, perceptual hypothesis, and double-deficit, are generally

proposed for the causes of English developmental dyslexia (DD). The first takes phonological deficit for the core

problem of DD, and the second emphasizes that dyslexics have more fundamental visual-auditory perceptual

processing deficit, especially auditory temporal processing deficit. The third, Double-deficit hypothesis, considers

both the phonological and rapid naming deficit cause reading failure. Many treatment programs based on these

hypotheses are contrived to improve reading performance of DD. Several typical treatment programs, which are

theoretically based upon phonological deficit, auditory temporal processing deficit and double-deficit hypothesis,

are introduced in the paper

Key words: developmental dyslexia, phonological treatment, Fast ForWord, RAVE-O.
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