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CLASSROOM EFFECTS ON THE RELATIONS BETWEEN CHILDRENS
SOCIAL BEHAVIORS AND SCHOOL ADJUSTMENT

Guo Boliang, Wang Yan, Chang Lei

(The Chinese University of Hong Kong, Hong Kong, China)

Abstract

Multilevel data analysis was used to explore the effect of classroom climate on the relations between childrens social

behaviors and their academic achievement and peer acceptance. Subjects consisted of 4650 middle school students from 82

classes. Peer nomination was used to measure children “s prosocial, aggressive and withdrawn behaviors and peer

acceptance. Classroom climate included teachers support, harsh teaching style, student relationship, classroom order and

rule clarity. These were measured by student self-reports that were aggregated into classroom variables. Results showed

that childrens prosocial behavior positively predicted academic achievement and peer acceptance, whereas aggression and

withdrawal negatively predicted these two school adjustment variables. Teachers support reduced the negative relation

between withdrawal and school adjustment; harsh teaching style reduced the negative relation between aggression and peer

acceptance and between withdrawal and academic achievement; student relationship reinforced the negative relations of

aggression and withdrawal to school adjustment variables; classroom order and rule clarity also enhanced the negative

relation between aggression and school adjustment.
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